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Interaction

We would like to hear your views and feedback on this publication to 
help keep the guide up to date.

There is an interactive version of the Guide, where you can comment on 
each paragraph individually, or on sections as a whole, this can be found at 
www.engsc.ac.uk/teaching-guides

How does it work?

To view a section, click the section name in the Table of Contents on the 
left. The paragraphs within the section are shown in one column, with 
a box on the right showing the comments which have been submitted 
by other readers. Next to each paragraph, there’s a small grey speech 
bubble. Click on this to bring up the comment form. Please abide by our 
moderation policy or your comment will not be published.

What happens next?

The feedback and discussion received will be reviewed by the Centre 
and the authors, and views and suggestions will be incorporated into new 
editions of the guide.

If you have any queries about this document or the process behind it, 
please contact us at enquiries@engsc.ac.uk 



Overview
This guide is intended to stimulate thought and 
consideration amongst those who:

 as members of teaching staff, may wish to introduce 
EngSD into their teaching 

 as leaders of engineering programmes, may wish to 
consider the broader ethos of their curriculum. 

The guide looks at why and how EngSD is included in 
the engineering curriculum and considers embedded 
versus discrete approaches. It discusses approaches 
to teaching and learning for EngSD, including examples 
of EngSD within the curriculum and a ‘what next?’ 
section, which points the reader towards further areas 
of study and practice. As an introduction to EngSD 
within engineering programmes, this guide does not 
seek to prescribe courses of action but rather aims to 
outline the main opportunities, sources of guidance 
and educational resources which may enable informed 
debate and decision making. 

Both personal action and leadership are required in 
equal measure if graduate engineers are to meet the 
needs of society, even when society itself may not be 
taking action (Blincoe, 2009). Readers of this guide 
should, therefore, feel empowered toward personal 

Use of terms
The engineering 
discipline has a 
dominant role to 
play in sustainable 
development 
and therefore 
engineering 
education holds 
a position of 
considerable 
responsibility. With 
this in mind we 
have employed the 
term Engineering 
for Sustainable 
Development 
(EngSD) throughout 
this guide to 
distinguish it 
from Education 
for Sustainable 
Development 
(ESD).
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action and leadership in the encouragement of their 
future graduates in becoming effective global engineers.

Background and definitions
Engineering for Sustainable Development is a wide-
ranging topic and, as such, may be considered to mean 
different things to different people. For this reason 
broad definitions of sustainable development provide 
a good starting point, such as Our Common Future, 
the Brundtland Report of the World Commission on 
Environment and Development (United Nations, 1987): 

  meeting the needs of the present without 
compromising the ability of future generations to meet 
their own needs. 

Why is Engineering for Sustainable 
Development in the engineering curriculum? 
Brundtland’s broad definition can be readily applied 
to an engineering context, satisfying the personal 
responsibility felt by the student and enabling us 
as teaching staff to identify what future employers’ 
expectations of engineering graduates will be in terms of 
sustainability. 

The Engineering Council has defined the role of 
professional engineers in sustainability using the 
following six principles (Engineering Council, 2009):

1. Contribute to building a sustainable society, present 
and future.

2. Apply professional and responsible judgement and 
take a leadership role.

3. Do more than just comply with legislation and codes.
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4. Use resources efficiently and effectively.
5. Seek multiple views to solve sustainability challenges.
6. Manage risk to minimise adverse impact on people 

or environment.

In keeping with these principles, a primary objective of 
higher education engineering curricula is to produce 
graduates who will seek membership of one of the 
engineering institutions and, subsequently, professional 
registration. This requires programme learning 
outcomes that are aligned with UK-SPEC (Engineering 
Council, 2008), which states that a Chartered Engineer 
is expected to be able to: 

  undertake engineering activities in a way 
that contributes to sustainable development. 

The teaching of EngSD is not new, and present-day 
academics have the benefit of a solid foundation which 
has already been laid by prior guides and reports, such 
as the guiding principles of EngSD as developed by 
the Royal Academy of Engineering’s Visiting Professor 
Scheme (Royal Academy of Engineering, 2005) and 
the outcomes of a three year initiative of the Higher 
Education Partnership for Sustainability (HEEPS) 
programme in Learning and Skills for Sustainable 
Development, Developing a sustainability literate society 
(Forum for the Future, 2004).

A case has been made for broadening the 
undergraduate engineering curriculum (Beder, 1989) for 
the benefit of a wider intake of students, their gender 
balance and the professional competence of graduates 
expected by employers. Despite the overcrowded 
curriculum, a key component is the addressing of 

an introduction to sustainable development in the engineering curriculum

an engineering subject centre guide 3



social concerns and environmental awareness (Beder, 
1989/90) which illustrates the wider consequences 
of engineering activity. Sustainability may also attract 
university applicants to engineering, especially female 
applicants (Male, Bush and Murry, 2009; Pelly, 2007).

How does Engineering for Sustainable 
Development fit within the curriculum?
EngSD has a motivational value, which means that it 
may be used to broaden the learner’s perspective. The 
linking of learning with professional formation and the 
recognised need for graduates to be self-reflective 
has led Mitchell, Carew and Clift (2004) to propose the 
following principles:

  help the learner appreciate why consideration of 
sustainability is in their interest

  use appropriate pedagogies for active engagement 
with issues

  help learners gain plural perspectives 
  encourage learners to continue thinking about issues 

beyond their formal education.

Alternatives: embedding versus discrete
A first step towards the introduction of EngSD into the 
existing engineering curriculum could be through a 
discrete, often optional, module with a clear discipline 
focus. This may stimulate student demand for a 
broader curriculum and offer attendant opportunities for 
stimulating, collaborative and interdisciplinary learning. 
This can make a strong contribution to reinforcing the 
curricula in meeting graduate competencies required for 
professional registration. 
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An in-depth example of such an approach may be found 
in the Engineering Subject Centre Mini-Project Report, 
Education for Sustainable Development in Engineering: 
Report of a Delphi Consultation (Tomkinson et al., 2008). 
This study sought consensus from a panel of experts to 
derive guidance in designing practices that could lead 
from a discrete module to the embedding of sustainable 
development within the curriculum.

Another example of the progression from the discrete to 
the embedded comes from the Centre for Sustainable 
Development at Cambridge (Fenner et al., 2005), 
where the initial introduction of an elective at the end 
of a programme led to the recognition that students 
were coming from their pre-university system with an 
increasing awareness of environmental and societal 
issues which they then expected to further during 
their higher education and professional careers. This 
approach is supportive of the further integration of 
EngSD thinking into HE at levels 4 and 5.

A wider study (Holmberg et al., 2008) examined 
the outcomes of differing strategies of integrating 
sustainable development into the curriculum over a 
number of years and recognised that institutional 
commitment is absolutely necessary for the transition 
from discrete to embedded approaches. The autonomy 
of individual academics within their discipline requires 
management commitment if a long term strategy of 
cultural shift and deep curriculum renewal is to be 
gainfully employed. 

Alternative approaches to the incorporation of EngSD 
into the curriculum have been considered in more 
depth and illustrated through examples in Steiner and 
Penlington (2010) and Steiner (2010). 
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Approaches to teaching and learning for 
Engineering for Sustainable Development 
(EngSD) 
This guide sets out to articulate opportunities for good 
educational practice which support a learner-centred 
approach to EngSD. It also aims to illustrate that 
integration of sustainable development within a  
course offers much in terms of a student’s 
understanding and a wider appreciation of their role as 
a professional engineer. 

Integration versus depth of ability has been investigated 
by both Humphries-Smith (2007) and by Tomkinson et 
al. (2008). The latter gives an example of developing 
EngSD through an inter-disciplinary problem-based 
approach, where it was found that more aspects of 
EngSD could be incorporated into a module than had 
previously been expected.

A wider study (Dawe et al., 2005) of education for 
sustainable development (ESD) identified that skills 
and attributes which support teaching and learning 
in ESD are, however, not easy to teach by traditional 
means. Their research identified three orientations in the 
teaching of sustainable development:

  the educator as a role model
  experiential learning by focusing on real and 
practical life issues

  holistic thinking.

Many approaches to learning encompassed by Enquiry 
Based Learning (EBL), such as problem based learning, 
project based learning and modes of self-directed 
learning, are reported by Khan and O’Rourke (2005) as 
being especially suited to the achievement of EngSD 
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derived learning outcomes. These approaches employ 
the extrinsic motivation of a real world problem where 
often the identified goals may include the sociological 
as well as the technological aspects of the problem. 
This can present opportunities for students to practice 
higher skills such as dealing with uncertainty or 
incomplete data in complex situations. 

In addition to the suitability of EBL approaches, there is 
also a strong case for applying EngSD to approaches 
that consider the linking of research and teaching. As 
a continuously developing topic, EngSD is especially 
suited to a learning approach where students are taught 
to learn in research-like ways. This approach nurtures 
students’ transferable and confidence-building skills 
(Fasli et al., 2007), where students report outcomes 
such as:

  understanding how my study impacts on 
the real world and you don’t just take [sic] what other 
people say. 

By being based at the interface between technology 
and society, these approaches also develop valuable 
workplace skills of judgement and reasoning. 
Technology based and analytical subjects must relate 
and contribute to social policy based topics. These may 
also have an analytical content, such as energy use 
audits, and may explore policy and emissions trading 
issues (Hill, 2005).

Appropriate technology
It is widely accepted that students are motivated by 
‘real world’ or authentic learning experiences; it may 
be suggested that this is even more apparent where 
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there is an added social benefit. Using appropriate 
technology as the basis for design projects in the 
developing world has been outlined by Clifford (2005) 
through the constructive linking of fundamental 
knowledge and the engineering skills of its application:

  By undertaking projects based around 
difficulties encountered in developing world contexts, 
students are encouraged to reflect on the technological 
challenges involved as well as the availability of materials, 
workshop resources etc. 

Examples of Engineering for Sustainable 
Development within the curriculum
There are a wide range of published examples of EngSD 
teaching and classroom resources. The Engineering 
Subject Centre’s Sustainable Development webpage 
(http://www.engsc.ac.uk/sustainable-development) 
provides a comprehensive introductory selection to 
complement this guide, including links to both resources 
and wider networks. A small selection of examples 
have been given here, drawn in part from Sustainability 
Education: Perspectives and Practice across Higher 
Education (Eds. Jones et al., 2010). 

Royal Academy of Engineering Visiting Professors’ 
Scheme 
(http://www.raeng.org.uk/education/vps/default.htm )

Engineering for Sustainable Design: Guiding Principles 
(Royal Academy of Engineering, 2005) provides a 
summary of the Royal Academy of Engineering (RAEng) 
Visiting Professors in Engineering Design for Sustainable 
Development Scheme, with case study illustrations of 
how EngSD has been included in the curriculum. The 
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RAEng scheme illustrates how stimulating student 
activity may be derived from real issues within EngSD, 
such as socially responsible water use or the chemical 
and manufacturing engineering issues of laundry 
cleaning products, as well as through scenario activities, 
such as mock planning enquiries. 

Many of the questions raised by EngSD may be 
interpreted across a broad range of engineering 
disciplines, for example design, manufacture, use or 
disposal. All branches of engineering education need 
to seek solutions to the question raised by Richard 
Dodds, Visiting Professor at the University of Liverpool, 
in ‘Extending product life – the forgotten challenge’  
(Dodds, 2004). 

Toolbox for Sustainable Design Education
(http://www.lboro.ac.uk/research/susdesign/LTSN/
introduction/Introduction.htm )   

This provides a structured series of guidance, teaching 
materials and reading lists. A particularly helpful feature 
for those new to EngSD is a glossary of terms.

The Natural Edge Project
(http://www.naturaledgeproject.net/default.aspx)

This Australian resource provides fully prepared 
teaching materials that are technically detailed and fully 
contextualised in terms of the wider social benefits of 
ESD.
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Design-Behaviour
(http://www.design-behaviour.co.uk )

Although it does not include prepared teaching 
materials, this resource in ‘design-behaviour’  provides 
examples of how ESD issues have been interpreted by 
students considering the impact of design upon user 
behaviour. (See also Lofthouse and Lilley, 2008). 

Socio-centric sustainability
(http://sociocentricdesign.com/ )

The purpose of this resource is to give undergraduate 
engineering and product design students a better 
understanding of the implications and human 
expectations of sustainable engineering design 
solutions. The accompanying mini project report 
(Humphries-Smith, 2010) looks at the development of 
a resource for undergraduate engineers and designers 
with an aim of aiding their understanding of the socio-
centric dimension. 

SORTED, Sustainability On-line Resource and 
Toolkit for Education
(http://www.eauc.org.uk/sorted/embedding_sustainable_
development_in_the_curric1 ) 
(http://www.eauc.org.uk/sorted/creating_the_conditions_
for_embedding_sustainab1 )

From the Environmental Association for Universities and 
Colleges (EAUC), this provides guides for curriculum 
development and also outlines the conditions and 
leadership required for successfully embedding ESD 
within the curriculum.

[All online references in the text were accessed on  
17 June 2010.]
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What next?
There are many opportunities for classroom activities 
which bring together the application of technology to 
real-world problems with a social dimension. An item as 
familiar as water (Clark and King, 2004)  may provide 
numerous stimulating topic areas for engineering 
solutions.

To illustrate the opportunities EngSD can provide 
in supporting high value learning through complex 
situations, Tomkinson (2009) describes how problem-
based learning across engineering disciplines can 
approach problems for which there are no “right” 
answers. Examples given include: water, shelter, energy 
and problem spaces. Each is characterised by being set 
in a situation which is realistic to the future professional 
interests of the learner but which will only have an 
outcome with a qualitative value of “good or bad”, rather 
than “right or wrong”.

As described in the Royal Academy of Engineering’s 
Guiding Principles (2005), EngSD will be considered 
to have been achieved when the three spheres of 
Techno-centric, Eco-centric and Socio-centric concerns 
coalesce into one unified activity (see Figure 1), with the 
openly recognised aim of protecting future generations 
from the impact of the actions of this generation. 
  
As the teaching of EngSD moves beyond the 
application of technology or technological tools and 
towards environmental and eventually social issues, 
the understanding and skills needed by graduates will 
evolve and become more interdisciplinary in nature. This 
will require further evolution of teaching and learning 
through the integration of EngSD into the fundamental 
core of engineering programme learning outcomes.
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This evolution of teaching may require a re-evaluation 
of the balance of the acquisition of knowledge and the 
development of skills within the curriculum, although this 
in itself requires a clarification of our understanding of 
the skills required by a graduate engineer beyond those 
of communication, numeracy, the use of information 
technology and learning how to learn, as identified by 
Dearing (1997). 

Higher level cognitive skills have been identified by the 
Henley Report (Spinks et al., 2006) such as those which 
lead to systems solutions to problems of increasing 
complexity and which require both specialist and non-
specialist knowledge. 

Figure 1. EngSD being achieved through integrated 
activity and identification within programme learning 
outcomes
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The complementary nature of approaches employed 
in the teaching of professional ethics to those used 
in EngSD supports the rationale for integrating the 
global dimension of engineering into the engineering 
curriculum. Engineering academics have identified the 
global dimension as including (Bourn and Neal, 2008):

  the ability to take a broader perspective – application 
of curriculum across countries

  an appreciation that what we do in developing 
countries impacts upon ourselves

  understanding that our culture doesn’t have all the 
answers and there is more than one perspective and 
approach

  understanding the local context of development
  coping with uncertainty
  dealing with global issues doesn’t necessarily mean 

going to developing countries
  challenging stereotypes
  recognition of finite resources in the world and the 

impact of globalisation
  potential role of different technologies
  mitigating and adapting to climate change.

When engineering curricula have incorporated the 
global dimension, then they may be considered 
as containing the learning experiences necessary 
to meeting the six principles defining the role of 
professional engineers (Engineering Council, 2009), the 
first of which encompasses the societal requirement for 
engineers to:

  contribute to building a sustainable society, 
present and future. 

an introduction to sustainable development in the engineering curriculum

an engineering subject centre guide 13



References
Beder, S. (1989) Towards a More Representative 

Engineering Education. International Journal of 
Applied Engineering Education, 5 (2), 173-182. 

Beder, S. (1989/90) Educating Ecologically Sustainable 
Engineers. Education Links, 37, 24-25.

Blincoe, K. (2009) Re-educating the Person. In Stibbe, A. 
(Ed)The Handbook of Sustainability Literacy Skills for 
a Changing World. Totnes: Green Books.

Bourn, D. and Neal, I. (2008) The Global Engineer: 
Incorporating global skills within UK higher education 
of engineers. Available from:     
http://www.engineersagainstpoverty.org/_db/_
documents/WEBGlobalEngineer_Linked_Aug_08_
Update.pdf   [accessed 17 June 2010].

Clark, R. and King, J. (2004) The Atlas of Water: 
Mapping the world’s most critical resource. London: 
Earthscan.

Clifford, M.J. (2005) Appropriate Technology: The Poetry 
of Science. In Engineering Subject Centre Briefing 
Papers: Education for Sustainable Development. 
Higher Education Academy Engineering Subject 
Centre. Available from: http://www.engsc.ac.uk/
downloads/scholarart/esd-briefing-papersI.pdf   
[accessed 17 June 2010]. 

Dawe, G., Jucker, R. and Martin, S. (2005) Sustainable 
Development in Higher Education: Current Practice 
and Future Developments. A report for the Higher 
Education Academy. Available from: http://www.
heacademy.ac.uk/assets/York/documents/ourwork/
tla/sustainability/sustdevinHEfinalreport.pdf  
[accessed 17 June 2010].

14     an engineering subject centre guide

an introduction to sustainable development in the engineering curriculum



Dearing, R. (1997) Report of the National Committee 
of Enquiry into Higher Education. Available from:  
https://bei.leeds.ac.uk/Partners/NCIHE/    
[accessed 17 June 2010].

Dodds, R. (2004) Extending product life – the forgotten 
challenge. In Design and Manufacture for Sustainable 
Development 2004. Eds. Bhamra, T., Hon, B. 
Trowbridge: Professional Engineering Publishing, 
135-141.

Engineering Council (2009) Guidance on Sustainability 
for the Engineering Profession. Available from: http://
www.engc.org.uk/sustainability   
[accessed 17 June 2010].

Engineering Council (2008) UK Standard for Professional 
Engineering Competence Engineering Technician, 
Incorporated Engineer and Chartered Engineer 
Standard. Available from: http://www.engc.org.uk/
ukspec  [accessed 17 June 2010].

Fasli, M., Andrews, J. and Billam, N. (2007) An 
investigation into the relationship between 
research and teaching in science and engineering 
departments: staff and student perspectives. 
Available from: http://www.heacademy.ac.uk/assets/
York/documents/resources/publications/Andrews_
Final_Report.pdf   [accessed 17 June 2010].

Fenner, R.A., Ainger, C.M., Cruickshank, H.J. and 
Guthrie, P.M. (2005) Embedding sustainable 
development at Cambridge University Engineering 
Department. International Journal of Sustainability in 
Higher Education, 6 (3), 229-41.

an introduction to sustainable development in the engineering curriculum

an engineering subject centre guide 15



Forum for the Future (2004) Learning and Skills for 
Sustainable Development: Developing a sustainability 
literate society. Available from:   
http://www.forumforthefuture.org.uk/files/
learningandskills.pdf  [accessed 17 June 2010].

Hill, M. (2005) Emissions Trading and Sustainable 
Design. In Engineering Subject Centre Briefing 
Papers: Education for Sustainable Development. 
Energy and Energy Systems. Available from:   
http://www.engsc.ac.uk/downloads/scholarart/esd-
briefing-papersI.pdf    [accessed 17 June 2010].

Holmberg, J., Svanström, M., Peet, D-J., Mulder, K., 
Ferrer-Balas, D. and Segalàs, J. (2008) Embedding 
sustainability in higher education through interaction 
with lecturers: studies from three European technical 
universities. European Journal of Engineering 
Education. 33 (3), 271-282.

Humphries-Smith, T. (2007) To Embed or not to Embed 
(Sustainability in the Curriculum) That is the Question 
– and do we have a choice? International Conference 
on Engineering and Product Design Education, 13-14 
September 2007, Northumbria University, Newcastle 
upon Tyne, UK, 27-32.

Humphries-Smith, T. (2010) Socio-centric sustainable 
design : the development of a learning resource: 
Engineering Subject Centre mini project report. 
Available from: http://www.engsc.ac.uk/downloads/
scholarart/20100223-socio-centric-mp-report.pdf 
[accessed 17 June 2010].

16     an engineering subject centre guide

an introduction to sustainable development in the engineering curriculum



Khan, P. and O’Rourke, K. (2005) Understanding 
Enquiry-Based Learning. In: Barrett, T., 
MacLabhrainn, I. and Fallon, H. (Eds) Handbook of 
Enquiry and Problem Based Learning. Galway: CELT. 
http://www.nuigalway.ie/celt/pblbook/chapter1.pdf 
[accessed 17 June 2010].

Lofthouse, V. and Lilley, D. (2008) Design for Behavioural 
Change. Available from: http://www.engsc.ac.uk/
downloads/scholarart/design-for-behavioural-
change.pdf [accessed 17 June 2010].

Male, S.A., Bush, M.B. and Murry, K. (2009) Think 
engineer, think male? European Journal of 
Engineering Education, 34 (5), 455-464.

Mitchell, C.A., Carew, A.L. and Clift, R. (2004) The 
Role of the Professional Engineer and Scientist in 
Sustainable Development. In: Azapagic, A., Perdan, 
S. and Clift, R. (Eds), Sustainable Development in 
Practice Case Studies for Engineers and Scientists. 
Chippenham: Wiley.

Pelly, L. (2007) Challenges to Engineering Education 
for Sustainable Development. Available from: http://
www.epc.ac.uk/uploads/presentations/Pelly%20

-%20EPC%20Congress%2027-28%20March.pdf  
[accessed 17 June 2010].

Royal Academy of Engineering (2005) Engineering 
for Sustainable Development: Guiding Principles. 
Available from: http://www.raeng.org.uk/events/
pdf/Engineering_for_Sustainable_Development.pdf  
[accessed 17 June 2010].

an introduction to sustainable development in the engineering curriculum

an engineering subject centre guide 17



Spinks, N., Silburn, N. and Birchall, D. (2006) Educating 
Engineers for the 21st century: the industry view. 
Available from: http://www.raeng.org.uk/news/
releases/henley/pdf/henley_report.pdf   
[accessed 17 June 2010]. 

Steiner, S.J. (2010) Engineering our world toward 
a sustainable future. In: Jones, P., Selby, D. 
and Sterling, S. (Eds) Sustainability Education: 
Perspectives and Practice across Higher Education. 
London: Earthscan. 

Steiner, S.J. and Penlington, R. (2010) Approaches to 
the embedding of sustainability in the engineering 
curriculum – where are we now, and how do our 
graduates become global engineers? Engineering 
Education 2010  Inspiring the next generation of 
engineers, 6-8 July 2010, Aston, UK. Available from: 
http://www.engsc.ac.uk/downloads/scholarart/
ee2010/39_GP_Steiner.pdf  
[accessed 17 June 2010]

Tomkinson, B. (2009) Coping with Complexity. In: Stibbe, 
A. (Ed) The Handbook of Sustainability Literacy Skills 
for a changing world. Totnes: Green Books.

Tomkinson, R., Engel, C., Tomkinson, B. and Lawson, 
A. (2008) Engineering Subject Centre Mini-Project 
Report: Education for Sustainable Development 
in Engineering Report of a Delphi Consultation. 
Available from: http://www.engsc.ac.uk/downloads/
scholarart/delphi-consultation.pdf   
[accessed 17 June 2010].

18     an engineering subject centre guide

an introduction to sustainable development in the engineering curriculum



United Nations (1987) Our Common Future: Report 
of the World Commission on Environment and 
Development. Available from:  
http://www.un-documents.net/wced-ocf.htm  
[accessed 17 June 2010].

an introduction to sustainable development in the engineering curriculum

an engineering subject centre guide 19



The Engineering Subject Centre’s 
Sustainable Development resources

The Engineering Subject Centre’s Sustainable 
Development webpage (http://www.engsc.
ac.uk/sustainable-development) provides 
a comprehensive introductory selection to 
complement this guide, including links to both 
resources and wider networks.
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Interaction

We would like to hear your views and feedback on this publication to 
help keep the guide up to date.

There is an interactive version of the Guide, where you can comment on 
each paragraph individually, or on sections as a whole, this can be found at 
www.engsc.ac.uk/teaching-guides

How does it work?

To view a section, click the section name in the Table of Contents on the 
left. The paragraphs within the section are shown in one column, with 
a box on the right showing the comments which have been submitted 
by other readers. Next to each paragraph, there’s a small grey speech 
bubble. Click on this to bring up the comment form. Please abide by our 
moderation policy or your comment will not be published.

What happens next?

The feedback and discussion received will be reviewed by the Centre 
and the authors, and views and suggestions will be incorporated into new 
editions of the guide.

If you have any queries about this document or the process behind it, 
please contact us at enquiries@engsc.ac.uk 
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